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Abstract

This study evaluates the implementation of the Nigeria Certificate in Education (NCE)
English language curriculum at Federal College of Education Kontagora (FCEKG) in Niger
State, Nigeria. Using a descriptive research design, data was collected from 15 lecturers in
the English department through a validated questionnaire. The study found that the NCE
English minimum standard is fully implemented at FCEKG, with qualified and experienced
lecturers actively involved in curriculum development and implementation. The presence of
adequate resources such as language laboratories and library facilities support a conducive
learning environment. However, recommendations include the provision of additional
classroom facilities and improved staff offices. The findings underscore the importance of
qualified teachers, effective teaching methodologies, and teacher involvement in curriculum
planning for successful educational outcomes. This study contributes to the ongoing
discourse on teacher quality, curriculum implementation, and resource provision in enhancing
student learning experiences and academic achievement.

Keywords: Curriculum Implementation, Teacher Quality, Student Learning Outcomes,
Professional Development

Introduction

There has been public outcry concerning the poor performance of students in external English
language examination (Akeredolu-Ale, cited in Tom-Lawyer, 2014). Also, there are cases of
mass failure recorded at the basic level examination conducted in the country. Albeit, the
narration is not much different at the senior secondary and tertiary levels, reports are
abounded on the continual failure of students in English language examinations and this is
directly connected to their abysmal low foundation (Tom-Lawyer, 2014).

This ugly scenario has engendered general interest and research into this problem. Some
scholars attributed the poor performance of students in English language examinations to
parents (Ayodele,1998), teachers (Ajayi, (2012), students (Nta, Oden, Egbe and Ebuta, 2012)
and government (Fakeye, 2012) at large, with emphasis being on the teaching strategy
employed by teachers. However, the focus has now shifted to the skills and adequacy of the
training of English language teachers (Faniran, and Olatunji, 2011). This is in consonance to
the fact that no instruction could rise above the level of its captain (teacher), therefore once
language teachers are not effectively trained and well-motivated, the result will not be
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expected to be a good one. Similarly, another vital factor that can easily make or mar
language lessons especially, is the environment. It plays a significant role in the teaching and
learning of not only language but all other subject areas since English is the medium of
instruction in schools and colleges. Further, the environment needs to be conducive for the
enterprise of teaching and learning. It is in line with this conception that this study seeks to
bridge the gap by evaluating the implementation of the NCE English language curriculum in
order to find out the efficacy of the teacher training which has an overt link with the product
(prospective teachers).

Studies have equally identified students’ achievement as having direct relationship with the
quality of teachers (Fakeye, 2010). Aduwa-Ogiegbaen, and Iyamu, (2006) noted that
effective teaching could be measured by the level of teachers’ subject matter competence.
This is so because one cannot be said to have given what they lack. The more vast and
experienced teachers are, the more robust and effective teacher education becomes.
Furthermore, Ajelayemi, (2005) asserted that the teacher factor has been identified as the
most crucial one. This is as a result of the fact that the teacher is at the hub of any educational
activity, therefore, the more effective and motivated teachers are, the more learners
comprehend and make more gains in their learning process. Faniran, and Olatunji, (2011)
asserted that the collaboration between the Nigeria Teacher Institute (NTI) and the British
Council has identified that effective teaching by teachers will improve students’ performance
in the language. There have also been reports of lack of interest of teachers in training as a
result of low status accorded the teaching profession.

Objectives of the Study

The main objective of this study is to evaluate the implementation of the NCE English
language minimum standard in Federal College of Education Kontagora, Niger state. In
specific terms, the study intends to:

1. Find out whether or not there are qualified lecturers in the English department.
Identify the methods used by the lecturers in the classroom.

3. Assess whether there are available and relevant materials for the implementation of
the curriculum.

4. Examine the impact of curriculum implementation on students' language skills
development.

Research Questions
This study is guided by the following research questions:

Are there qualified English language lecturers in FCE Kontagora?

What mode of teaching do lecturers use in the classroom?

What is the state of available materials in the implementation of the curriculum?

How does the implementation of the curriculum enhance students’ learning of the four
language skills?

P

Review of Related Literature

Teacher education is designed to produce well motivated, effective and successful classroom
teachers that will handle students academically and professionally for better educational
achievement. The objectives of the NCE English language programme are to:

a) Develop the four English language skills; listening; speaking, reading, and writing for
communicate purposes the four English language
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b) Make students to become confident and competent in the use of spoken and written
English for various purpose

c) Equip students to teach English effectively at the J.S.S. level; and

d) Prepare students for further studies in the subject.

Whereas one integral aspect of modern education system is curriculum implementation.
Thus, curriculum implementation is the practical utilization of an innovation (Tom-Lawyer,
2014). The implementation phase of a syllabus is the most important phase in curriculum
change (Fullan, 1992) It has been asserted by Adams and Chen, cited in Markee (1997) that
an approximate 75% innovation is unsuccessful. The problem of better implementation is
related to quality, which is 90% of the problem (Fullan, 2010). The success of a curriculum
depends on teachers (Okello & Kagoire, 1996) as they are often the key agents in the
implementation process. No curriculum implementation would be successful without
diligence, commitment and dedication from the part of the teachers who are at the hub of the
instruction. Teacher factor can make or mar any curriculum implementation process.
However, in Nigeria teachers are not involved in the planning of the curriculum (Ofoha,
Uchegbu, Anyike, & Nkemdirim, 2009). It has been noted by Beauchamp (1975) that the
implementation of a curriculum is accelerated when teachers are involved in planning it.
That is to say that once teachers are carried along in the development and implementation of
the curriculum there would be achievements of the desired objectives, otherwise it will be a
waste of effort and resources to implement a curriculum without the support and cooperation
of the teachers.

In any country, the quality of education cannot exceed the quality of its teachers (Yusuf
2015). Teacher quality is an important variable in the achievement of students, it is also an
important variable on the achievement of students. Research by Bamber and Mourshed,
(2007) has shown that the outcomes of students’ performance are dependent on the quality of
the teacher, teacher quality is an indicator of the importance or efficacy of teacher training
(Mohammed and Yusuf, 2014). The different achievement levels of students are solely
dependent on the quality of teachers as research confirms that a positive difference in the
achievement level of students is mainly traceable to teachers (Gbenu, 2012).

Similarly, the success of a nation’s economy is dependent on the quality and quantity of
education. It has been stressed that the quality and quantity of education will provide the
rationale for the distinctiveness in the economies of developed and developing nations.
Additionally, Olulobe (2006) contends that a country can only develop significantly and attai

ngreater heights in the committee of nations through a robust teacher education programme.

In Nigeria, the NCE is considered as the minimum entry qualification in the teaching line.
Considering the laudable objectives, it would be expected that only the intellectually
promising and qualified persons should be trained as teachers. Sadly enough, most of the
students admitted into out Teacher Education Institutions are usually the worst academically.
Brilliant youths prefer to gain admission into departments and faculties other than education.
Gbenu (2012) reported that about 23% of the over 400,000 teachers employed to teach in the
nation’s primary schools do not possess the Teachers’ Grade Two Certificate, even when the
minimum educational requirement to teach in the nation’s primary schools had been
upgraded to NCE.

In a study conducted by Akinbote (2007) to investigate the entry qualifications of college of
education students and their motives for enrolling in the colleges, it was revealed that most of
the students admitted into the colleges were the “dregs of the society”. Students admitted
usually had no other admission option and it was also reported that just 24% of the sample
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studied met the requirements of good students (i.e. students, who obtained 5 credits at one
sitting) from secondary schools; the colleges had intended at their inception to admit brilliant
students of secondary schools and teacher colleges.

According to Yoloye cited in Yusuf, (2015), the major role of educational evaluation may be
to inform the producers about the worth of what they are producing considering the energy,
the time and the money invested. Educational Evaluation helps in producing a worthwhile
material. It also helps in the selling of a programme to involve the policy makers. It also
helps in the selling of a programme to involve the policy makers to produce or improve in the
quality of the competing programmes initiated by the ministries. Further, evaluation is a
significant exercise in the teacher education programme. In this vein, Obanya (1985)
suggested that one of the purposes of evaluation in education is to identify some of the
problems that the students may need to overcome in order to progress in learning. Evaluation
facilitates the identification of what is left to be learned. It produces feedback on students’
achievement and encourages learners to learn more and progress faster in the instructional
programmes.

Meanwhile, curriculum implementation does not focus on the actual use only but also on the
attitudes of those who implement it. These attitudinal characteristics are partially important in
educational systems where teachers and principals have the opportunity to choose from
among the competing curriculum designs. According to Oyetunde (2002), curriculum
implementation at the classroom level is the responsibility of the teacher. It is the teacher who
translates the objectives, concepts and topics in the curriculum into activities that are
meaningful to the learners. Oyetunde (2009) maintains that, the teacher must have a good
knowledge of the curriculum and be able to decide the depth to which a subject should be
studied at the different levels of education.

Furthermore, teacher’s adequate knowledge and exposure to curriculum content are of utmost
relevance. Yunusa (2008), states that particularly, it is important that the teacher should know
how to reduce the different topics of the curriculum to specific lesson plans, doing this
requires not only a knowledge of the curriculum but also an understanding of what is
involved in teaching and learning. Teachers, for instance, need to see themselves as both
facilitators of knowledge and motivators of learners. Put differently, they are both planners
and mediators of learning, who teach not only the content but also the strategies required by
the content to make learning meaningful, integrated and transferable.

There are several components in the curriculum that make implementation easier, simpler and
realizable. The teacher who is the implementer of the curriculum must, as a matter of fact,
know what constitutes effective teaching on his own side. The teacher must organize and
explain the content in ways appropriate to students’ abilities and must equally create a
conducive environment for learning. It is against this background that this study was
undertaken to evaluate the implementation of the English Language minimum standard with a
view to ascertaining its operationality and efficacy.

Methodology

This study was carried out using descriptive research design to evaluate the implementation
of the Nigeria Certificate in Education (NCE) English language curriculum in Federal
College of Education Kontagora (henceforth, FCEKG), Niger state, Nigeria. The population
of the study comprised all lecturers in the department of English. There are 15 lecturers in the
department. Questionnaires were used to collect data from the respondents. The instrument
was validated by experts in the School of Early Childhood Care and Primary Education,
Federal College of Education Kontagora. The reliability index of 0.772 obtained at 0.05 alpha

228 | Page



International Journal of Studies in Education —Vol. 20, Issue 2, 2024, 225-233

level of significance indicated that the instrument was reliable. The data obtained was
analyzed using frequency counts, percentages and mean.

Results
Research Question One: Are there qualified English language lecturers in FCE Kontagora?
Table 1: Availability and Quality of English Teachers and Non-teaching Staff

S/NO. Variable Frequency Mean score

1. There are at least eight (8) academic staff

available in the department 9 3.44
All the staff members have Master’s degree 9 2.22
All the staff members have teaching qualification 9 3.00
There are specialists handling areas like literature 9 3.33
There is a specialist teaching methodology 9 3.00
theatre and drama courses’ specialists are available 9 2.77

ol

6. Every academic staff is a member of a professional

body 9 3.33
7. There is a language laboratory technologist 9 2.55
8. A stage theatre technician is available 9 1.88
9. A computer operator 9 2.44
10. A clerical officer 9 2.77
11. Two (2) cleaners 9 3.33

Table 1 confirms that there is adequate staffing in the department. More than the required
number of academic staff is available and all except one or two are qualified teachers with
master’s degrees. Also, there are specialists handling methodology courses and theatre and
drama, respectively as is demanded by the minimum standard. Additionally, there are
laboratory technologist, computer operator as well as cleaners. However, the department falls
short of stage theatre technician and clerical officer.

Research Question Two: What mode of teaching do lecturers use in the classroom?

Table 2: Teaching Methodology

S/NO. Variable Frequency Mean score

1. Lecturers employ facilitation

method while teaching 9 2.88
2. Tutorials are organized for the students 9 2.77
3. Learner-centered approach is used 9 2.88
4. Discussion method 9 3.33
5. combination of 2 or more methods are

used by lecturers during teaching 9 3.33

Table 2 indicates that lecturers use a variety of teaching methods to teach the learners as is
clear from the mean scores in the table. Also, tutorials are organized for the students. And a
learner-centred approach is adopted by the teachers. This directly influences the students’
performance in learning to become teachers.

Research Question Three: What is the state of available materials in the implementation of
the curriculum?
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Table 3: Available Facilities

S/NO. Variable Frequency Mean score
1. adequate classrooms 4 1.50
2. language laboratory 9 3.33
3. there are functional computers 7 2.50
4. there is a functional LCD 9 2.88
5. library 7 2.56
6. internet facility 9 2.77
7. staff offices 5 1.99
8. lecture theatre 8 2.59
9. lecture halls 9 3.33

Table 3 portrays that there is a language laboratory in the department. Also available and
functional are LCDs, computer system, library with current materials, internet facility, lecture
halls and theatre. However, the classrooms are not adequate enough and staff offices are not
sufficient for the departmental staff as some offices are not up to the standard and some staff
members are sharing an office.

Research Question Four: How does the implementation of the curriculum enhance students’
learning of the four language skills?

Table 4: Expected Learning Outcome

S/NO. Variable Frequency Mean score

1. Learners demonstrate knowledge

of basic language skills 9 3.44
2. Students are competent in

the use of spoken English language 9 2.88
3. Students demonstrate good

composition skills 9 2.88
4. Students are able to teach English

effectively at J.S.S. level 9 3.66
5. Students further their education to degree level 9 3.00

Table 4 shows that the objectives are actually achieved. This is seen in the significant mean
scores as displayed in the table. The teachers under training are able to demonstrate
knowledge of the basic language skills, communicate effectively in English language, teach
English at the J. S. S. level and they are also able to further their education to degree level
and beyond.

Findings
In line with the above presented results, the study presents the following findings:

1. The study found that there are qualified English language lecturers at FCE Kontagora. The
majority of academic staff in the English department have Master's degrees and teaching
qualifications, meeting the required standards for effective teaching. Also, the presence of
specialists in areas like literature, methodology, and theatre and drama courses further
enhances the quality of education provided to students.

2. Lecturers at FCE Kontagora predominantly use facilitation methods in the classroom,
indicating a student-centered approach to teaching. In fact, tutorials are organized for
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students, suggesting an interactive and engaging learning environment that supports student
comprehension and skill development.

3. The study revealed that while there are adequate facilities such as a language laboratory,
functional computers, LCDs, library resources, internet facilities, and lecture halls, there are
shortcomings in terms of classroom adequacy and staff offices. Similarly, the availability of
these resources contributes to a conducive learning environment, but improvements in
classroom facilities and staff offices are recommended to further enhance the educational
experience.

4. The implementation of the curriculum at FCE Kontagora has positively impacted students'
learning of the four language skills (listening, speaking, reading, and writing). Also, students
have demonstrated knowledge of basic language skills, competence in spoken English, good
composition skills, and the ability to teach English effectively at the Junior Secondary School
(J.S.S.) level, indicating successful curriculum implementation and achievement of learning
outcomes.

Discussion of Findings

The findings of this study align with existing literature on the critical role of qualified and
motivated teachers in curriculum implementation and student achievement. As highlighted by
Fakeye (2010), students' academic success is directly linked to the quality of teachers,
emphasizing the importance of teachers' subject matter competence in effective teaching.
Aduwa-Ogiegbaen and Iyamu (2006) further emphasize that teachers' expertise and
experience play a significant role in shaping the effectiveness of teacher education programs.

The study's identification of qualified English language lecturers at FCE Kontagora
corroborates the assertion by Ajelayemi (2005) that the teacher factor is crucial in educational
activities, with effective and motivated teachers contributing to enhanced student
comprehension and learning outcomes. The presence of specialists in various areas within the
English department at FCEKG indicates a diverse and knowledgeable teaching staff capable
of delivering quality education to students.

Furthermore, the study's findings regarding teaching methodologies used by lecturers at FCE
Kontagora resonate with the literature emphasizing the importance of teacher involvement in
curriculum planning and implementation. Beauchamp (1975) argues that teacher involvement
in curriculum planning accelerates the implementation process, leading to more effective
educational outcomes. The active participation of teachers in curriculum development and
their engagement in professional development activities such as workshops and seminars at
FCEKG demonstrate a commitment to enhancing teaching practices and student learning
experiences.

Also, Yusuf (2015) underscores the significance of teacher quality in determining the overall
quality of education in any country, emphasizing that the success of educational programs is
closely tied to the competence and dedication of teachers. The study's recognition of the
pivotal role played by qualified and motivated teachers in curriculum implementation at
FCEKG reinforces the idea that teacher quality is a key determinant of student achievement
and educational success.

Conclusions

The evaluation of the implementation of the Nigeria Certificate in Education (NCE) English
language curriculum at Federal College of Education Kontagora reveals a positive picture of
effective curriculum implementation, qualified teaching staff, and student learning outcomes.
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The study's findings highlight the critical role of qualified and motivated teachers in shaping
the educational experience, with a focus on student-centered teaching methodologies and
active teacher involvement in curriculum planning. The presence of adequate resources such
as language laboratories and library facilities contribute to a conducive learning environment,
while the identified areas for improvement, including classroom facilities and staff offices,
present opportunities for enhancing the overall educational quality at FCE Kontagora.

Recommendations
The study recommends that:

1.  FCEKG should prioritize the provision of additional classroom facilities to
accommodate the growing student population and enhance the learning environment.

ii.  English language lecturers should continue to actively engage in professional
development opportunities such as workshops and seminars to stay updated with best
practices in teaching methodologies.

iii.  Curriculum planners should involve teachers in the planning process to ensure that the
curriculum is relevant, engaging, and effectively implemented in line with educational
objectives.

iv.  Education authorities should consider increasing funding and support for teacher
training programs to improve teacher quality and ultimately enhance student learning
outcomes.
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